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FOREWORD

The National Examination Council of Tanzania is pleased to issue this report on
Candidates’ Item Response Analysis on Diploma in Secondary Education
Examination (DSEE) in History subject for the year 2023. The report provides
feedback to student-teachers, tutors, parents, policy makers and the public in general
on the performance of the candidates and the extent to which the instructional goals
and objectives were met.

The Diploma in Secondary Education Examination marks the end of the diploma in
education course. It is a summative evaluation which shows the effectiveness of the
education system in general and education delivery system in particular. The report
indicates what the education system was able or unable to offer to student-teachers
during their course of study on Diploma in Secondary Education.

In this report, the factors that led the candidates to answer the questions correctly or
incorrectly have been analysed. The analysis shows that the candidates with good
performance understood the demands of questions, had good knowledge of the subject
matter, demonstrated a good mastery of English Language proficiency and essay
writing skills. On the other hand, the candidates with weak performance demonstrated
insufficient knowledge especially in the five topics.

The feedback from this report is expected to enable education administrators, college
principals, tutors and student teachers to identify proper measures for improving the
candidates’ performance in future examinations administered by the National
Examination Council of Tanzania.

Finally, the Council is quite grateful to all examination officers who participated in

the preparation of this report.

Dr. Said A. Mohamed
EXECUTIVE SECRETARY
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1.0

INTRODUCTION

This report analyses the performance of the candidates who sat for the
History examination paper for the Diploma in Secondary Education
Examination (DSEE), 2023. The examination assessed competences
according to the 2009 Diploma in Secondary Education History Syllabus
and the 2021 Examination format.

The History paper consisted of fourteen questions which were distributed
in two sections, A and B. Section A consisted of ten short answer questions
while section B consisted of four essay type questions. The candidates were
required to attempt all questions.

The analysis highlights what candidates were required to do in each
question and evaluates the strengths and weaknesses of the candidates’
responses. Furthermore, it provides a statistical analysis of candidates’
performance and sample of extracts which illustrates the candidates correct
and incorrect responses.

The performance in each question was considered to be good, average or
weak if the candidates scored marks ranged from 70 to 100, 40 to 69 and 0
to 39 respectively. The performance is presented in figures, tables, charts
and colours whereby the green colour represents good performance, yellow
represents average performance and red represents weak performance.

A total of 183 (100%) candidates sat for History paper in 2023 and all of
them (100%) passed. Hence, the performance in 2023 has increased by 1.53
percent when compared to the 2022 performance in which out of 330
candidates who sat for the examination, 321 candidates (98.47%) passed
and 09 candidates (01.53%) failed. Table 1 shows the candidates’
performance in History examination between 2022 and 2023.
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Table 1: The Candidates’ Performance in History Examination
between 2022 and 2023

Number of Candidates and
Percentages
Year | Sat Grades
Passed
A B C D F
2022 330 321 0 2 153 166 5
98.47% 0.0% 0.62% 47.66% 51.71% 1.56%
2023 | 183 183 0 4 104 75 0
100% 0.0% | 2.19% | 56.83% | 40.98% | 0.0%

Table 1 indicates that, many candidates scored grade C for two years
consecutively. On the other hand, there was no candidate who scored grade
A for the past two years.

Lastly, this report provides conclusion and recommendations that may help
to improve the candidates’ performance in future examinations.

ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH
QUESTION

This part presents the analysis of the candidates’ performance in each
question, an overview of what the candidates were required to do, the
general performance and the possible reasons for the observed
performance. Samples of extracts showing the candidates’ responses have
been placed in appropriate sections to illustrate the cases presented.
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2.1.1

SECTION A: SHORT ANSWER QUESTIONS

This section comprised of ten (10) questions which tested candidates’
subject competences from eight (8) topics which were: Establishment of
Colonialism, Political and Economic Development in Tanzania Since
Independence, Neo Colonialism and the Question of Underdevelopment in
Third World Countries, Principles of Teaching and Learning History,
Analysis of History Teaching/Learning Materials, Preparation for
Teaching and Learning History, Teaching and Learning Subject Content
and Assessment and Evaluation. Each question carried four (4) marks
making a total of forty (40) marks. The analysis of each question is as
follows:

Question 1: Establishment of Colonialism in Africa

This question was derived from the topic of Establishment of Colonialism
in Africa. The question asked, “Differentiate collaboration from armed
resistance as forms of African reactions to the imposition of colonial rule”.

The question was attempted by 183 (100%) candidates. A total of 90 (49%)
candidates scored from 0 to 1.5 marks, out of which 31 (16.9%) candidates
scored 0. Marks ranging from 2.0 to 2.5 were scored by 44 (24%)
candidates, while 49 (26.8%) candidates scored from 3.0 to 4.0 marks.
Figure 1 shows the performance of candidates in question 1.
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49.2
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Figure 1: The Candidates’ Performance on Question 1
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Figure 1 shows that majority of the candidates (49.2%) scored from 0 to 1.5
marks. However, the general performance was average since 50.8% of the
candidates passed by scoring from 2.0 to 4.0 marks.

The candidates who scored from 0.0 to 1.5 marks failed to differentiate
between collaboration and armed resistances. Such candidates
demonstrated limited knowledge on the topic of Establishment of
Colonialism. Majority of the candidates’ responses were based on the
definitions of colonialism or the strategies Africans used to fight for their
independence. Also, there were some candidates who based their
explanations on the resolutions or effects of the Berlin conference. Such
responses indicate that some candidates were not aware of the strategies
used by the colonialists to establish their colonial rule in Africa and the way
the Africans responded to the colonial invasion. In a summary, such
candidates were supposed to understand that collaboration was the form of
African reaction in which African societies made alliance with Europeans
against their rival enemies during the establishment of colonial rule. Also,
such candidates were supposed to bear in mind that armed resistance
referred to the form of African reaction against colonial invasion or
colonial rule through the use of weapons. Extract 1.1 shows a sample of a
poor response from one of the candidates to question 1.
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Extract 1.1: A sample of an incorrect response to question 1.



In extract 1.1 the candidate response wrote incorrect differences between
collaboration from armed resistance as forms of African reactions to the
imposition of colonial rule.

Furthermore, the candidates who scored from 2.0 to 2.5 marks
demonstrated a moderate knowledge on the imposition of colonial rule in
Africa. For example, some of the candidates provided partial explanations
on the given terms: collaboration and armed resistance. Other candidates
correctly gave the meaning of one term but failed to give the meaning of
the other.

Moreover, the candidates who had good performance were aware of the
demands of the question and had adequate knowledge on the forms of the
African reactions against imposition of colonial rule. These candidates
provided a clear and correct distinction between the two terms. Most of
their explanations were supported with vivid examples. Extract 1.2 shows a
sample of a correct response in this question.
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Extract 1. 2: A sample of a correct response to question 1.



2.1.2 Question 2: Political and Economic Development in Tanzania Since
Independence

This question was set from the topic of Political and Economic
Development in Tanzania Since Independence. It required the candidates
to briefly explain by giving four points on how they would use provision
of education services in Tanzania to assess the success of the Arusha
Declaration.

The question was attempted by 183 (100%) candidates. A total of 76
(41.5%) candidates scored from 0O to 1.5 marks, out of which 15 (8.2%)
candidates scored 0 marks. 65 (35.5%) candidates scored from 2.0 to 2.5
marks, while 42 (23%) candidates scored from 3.0 to 4.0 marks. Figure 2
shows the performance of candidates in question 2.
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Figure 2: The Candidates’ Performance on Question 2

Figure 2 indicates that, the candidates’ performance for this question was
average since only 107 (58.5%) candidates passed by scoring from 2.0 to
4.0 marks.

The candidates who scored from 0 to 1.5 marks were not only unaware of

the demand of the question but also they had limited knowledge on the

positive effects brought by the economic, political and social changes

undertaken in Tanzania soon after independence. For examples, some of

the candidates explained the general impact of Arusha declaration while
6



others explained the significance of colonial education in Tanzania. Other
candidates in this category based their explanations on some changes which
took place on education from the colonial period to the present. Extract 2.1
shows a sample of poor responses to question 2.
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Extract 2. 1: A sample of an incorrect response to question 2.

In extract 2.1 the candidate explained positive impacts of the colonial
education in Tanzania instead of success of the Arusha Declaration in
Tanzania through the provided educational services.

On the other hand, some candidates (35.5%) scored averagely in this
question. Their responses were characterized by some few correct
responses as some candidates mixed some correct and incorrect points.
Most of the candidates’ responses in this category had partial explanations
supported with irrelevant examples.

Further analysis shows that 42 (23%) candidates who scored from 3.0 to
4.0 marks had good performance. These candidates had enough knowledge
on Arusha Declaration particularly its success on the provision of education
services in Tanzania. These candidates managed to explain how Arusha
declaration led to the establishment of education policy of education for
self-reliance, Universal primary education and adult education both of
which led to an increase of literacy, as well as an introduction of free
education which allowed all school age children to be enrolled to schools.
Extract 2.2 shows a sample of a correct response from one of the
candidates.
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Extract 2.2: A sample of a correct response to question 2.

2.1.3 Question 3: Political and Economic Development in Tanzania Since
Independence

This question was derived from the topic of Political and Economic
Development in Tanzania Since Independence. It required the candidates
to briefly explain the reasons on why most Africans states focused their
attention on healthy services as among priority areas immediately after
independence.

The question was attempted by 183 (100%) candidates. A total of 161
(88%) candidates scored from 0 to 1.5 marks, out of which 34 (18.6%)
candidates scored zero, 20 (10.9%) candidates scored from 2.0 to 2.5
marks, while 02 (1.1%) candidates scored from 3.0 to 4.0 marks. Figure 3
shows the performance of candidates in question 3.
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Figure 3: The candidates’ Performance on Question 3

Figure 3 indicates that the candidates’ general performance for this
question was weak since only 22 (12%) candidates scored marks ranging
from 2.0 to 4.0.

The candidates who scored from 0 to 1.5 marks demonstrated limited
knowledge on the reasons which made Africans states to place attention on
healthy services as among priority areas immediate after independence as
well as some candidates’ inability to identify the demand of the question.

For example, some candidates in this category explained the situation of
Africans states soon after independence instead of explaining the reasons of
improvement of health services immediately after independence. Moreover,
some candidates explained the economic and political challenges that faced
the newly independent African states. Others explained the importance of
population control while others provided responses based on the forms of
exploitation done by colonialists, causes of poverty among African
societies and objectives of colonial health services. Generally, such
candidates were not aware of the reasons behind the improvements done by
independent. African states as they intended to rise life expectancy of the
people, reduce infant mortality rates and maternal deaths since medical



services were inadequately provided during colonial time. Extract 3.1
shows a sample of a poor response from one of the candidates.
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Extract 3.1: A sample of an incorrect response to question 3.

In extract 3.1 the candidate explained reasons why some areas in Africa
experienced stiffer scramble after the Berlin conference compared to other
areas instead of the reasons that made some independent African states to
improve health services soon after independence.

The analysis further shows that the candidates who had average
performance provided few correct points, repeated some points and also
failed to identify the demand of the question.

Moreover, the candidates who had good performance demonstrated clear
understanding of the requirements of the question and had adequate
knowledge about reasons of African states to improve health services after
independence. Most of the responses of the candidates in this category had
explanations which were characterized by clarity and coherence as well as
vivid examples. Such candidates provided relevant reasons which made
these independent states to improve health, water and housing services soon
after independence including, intention to build hospitals which were
unevenly distributed during the colonial period between urban and rural
areas and protect people from different infections.
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2.14

Extract 3.2 shows a sample of a response from one of the candidates who
correctly explained the reasons for improvement of health services
immediately after independence.
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Extract 3.2: A sample of a correct response to question 3.

Question 4: Neo-colonialism and the Question of Underdevelopment in
Third World Countries

This question was derived from the topic of Neo- colonialism and the
Question of Underdevelopment in the Third World Countries. It required
the candidates to write down four positive solution suggested by Brandt
Report of 1980 to deal with African underdevelopment.

The question was attempted by 183 (100%) candidates. A total of 167
(91.3%) candidates scored from O to 1.5 marks, out of which 79 (43.2%)
candidates scored 0. Furthermore, 14 (7.7%) candidates scored from 2.0 to
2.5 marks, while only 02 (1.0%) candidates scored from 3.0 to 4.0 marks.
Figure 4 illustrates the candidates’ performance in this question.

11
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Figure 4: The Candidates’ Performance on Question 4

Figure 4 shows that the candidates’ performance for this question was weak
since only 16 (8.7%) candidates managed to score marks ranging from 2.0 —
4.0 marks.

The candidates who scored from O to 1.5 marks demonstrated limited
knowledge on the Brandt report especially on the positive solution suggested
to solve underdevelopment in Africa. Further analysis shows that out 167
(91.3%) candidates who scored from 0 to 1.5 marks, 79 (43.2%) candidates
scored zero. Some of these candidates explained general solution to the
problems facing African states instead of explaining the positive solutions
suggested in Brandt Report of 1980. For example, some candidates’ points
based incorrectly on the sources of corruption and causes of political
instability. Other candidates’ responses suggested the techniques teachers
should use to facilitate Brandt Reports’ objectives. Extract 4.1 shows a
sample of an incorrect response to question 4 from one of the candidates.

12
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Extract 4.1: A sample of an incorrect response to question 4.

In extract 4.1 the candidate explained teaching steps to use in order to
facilitate Brandt Report positive solutions instead of explain four solutions
suggested by Brandt report on African underdevelopment problems.

On the other hand, 14 (07.7%) candidates who scored from 2.0 to 2.5 marks
had partial knowledge about Brandt Report. Some of them mixed up
solution suggested on Brandt Report of 1980 with the suggestions of Non-
aligned conference (1979) in Havana. Other candidates could not exhaust all
the points demanded by the question.

Furthermore, 02 (1.0%) candidates with good performance exhibited enough
knowledge on the solutions suggested by Brandt Report on the
underdevelopment of the African States. Moreover, these candidates
explained the positive solutions suggested by Brandt Report of 1980
including redistribution of production for example by an increase of
development expenditure in rural areas, strengthening of indigenous
technology by stimulating small scale enterprises, improved economic
management and increased mobilization of domestic resources and wider
participation in the development process through decentralized
governments. Extract 4.2 shows a sample of a correct response from one of
the candidates.
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Extract 4. 2: A sample of a correct response to question 4.
2.1.5 Question 5: Principles of Teaching and Learning History

This question was derived from the topic of Principles of Teaching and
Learning History. The question required candidates to explain four roles a
teacher should play when using cooperative learning strategy in teaching
history subject.

The question was attempted by 183 (100%) candidates. A total of 162
(88.5%) candidates scored from 0 to 1.5 marks, out of which 76 (41.5%)
candidates scored zero. Marks ranging from 2.0 to 2.5 were scored by 16
(8.8%) candidates, and only 5 (2.7%) candidates scored from 3.0 to 3.5
marks as shown in figure 5.
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Figure 5: The Candidates’ Performance on Question 5
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Figure 5 shows that the candidates’ performance for this question was weak
since 21 (11.5%) candidates passed by scoring from 2.0 — 4.0 marks.

Candidates scored from 0 to 1.5 marks were not aware of the learning
strategies in teaching of history. Most of their responses were based on the
teaching techniques and providing the advantages of using cooperative
strategy in teaching history instead of teacher’s roles in cooperative
teaching. Their incorrect responses ranged from promoting interaction
among the students, to increasing thinking capacity to the learners as well
as the characteristics of a good history teacher. Extract 5.1 shows a sample
of an incorrect response from one of the candidates.

\M \\‘\5 ‘\.\%exc;u&tca.
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Extract 5. 1: A sample of an incorrect response to question 5.

In extract 5.1, the candidate explained the advantages of using cooperative
teaching and learning strategies in History subject instead of the roles the
teacher would play while using cooperative learning strategy.

The candidates who had an average performance demonstrated a partial
knowledge on cooperative teaching and learning strategies. They provided
between 1 to 2 points instead of the four required.

On the other hand, the candidates who had good performance demonstrated
adequate knowledge on the teaching strategies. In general, the candidates
explained correctly the roles that the History teacher will play. The
candidates’ explanations focused on the way such a strategy facilitates
motivation to students so as to participate actively in the learning activities,
gives room for elaborations and clarifications of some issues and concepts,
coordinates teaching and learning activities such as discussion plans,
assesses students in relation to the planned content to be covered and
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monitors and guides teachers to identify the learners with difficulty. Extract
5.2 shows a sample of a correct response from one of the candidates.
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Extract 5. 2: A sample of a correct response to question 5.

2.1.6 Question 6: Analysis of History Teaching and Learning Materials

This question was set from the topic of Analysis of History Teaching and

Learning Materials. The question required candidates to describe four
features of a good history textbook.

The question was attempted by 183 (100%) candidates. A total of 29
(15.8%) candidates scored from 0.0 to 1.5 marks. Marks ranging from 2.0
to 2.5 marks were scored by 46 (25%) candidates, and 108 (59%)
candidates scored from 3.0 to 4.0 marks as shown in figure 6.

Percentage of Candidates

100 -
90 -
80 -
70 - 59.0
60 -
50 -

40 25.1
30 | :
50 15.8

0 |
00-15 20-25 3.0-40
Scores

Figure 6: The Candidates’ Performance on Question 6
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Figure 6 shows that more than half of the candidates (59.0%) who attempted
this question had good performance while few candidates (15.8%) had weak
performance.

The analysis of candidates’ performance showed that the candidates who
scored 0 to 1.5 marks failed to understand the demands of the question,
demonstrated little knowledge on the concept tested. For example, some of
these candidates explained important parts of books such as: title page, book
cover, copyright, foreword, introduction and sections of the book instead of
the features of a good history textbook. Extract 6.1 shows a sample of an
incorrect response from one of the candidates.
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Extract 6. 1: A sample of an incorrect response to question 6.

In extract 6.1 the candidate explained the parts of a history textbook instead
of features of good History textbook.

Further analysis shows that the candidates who scored from 2.0 to 2.5 marks
some of them failed to provide required number of responses while others
mixed correct and incorrect responses. Some provided responses related to
history teaching methodologies and the importance of studying History
subject.

Moreover, the candidates who scored 3.0 to 4.0 marks demonstrated
adequate knowledge on the features of a good textbook. They were aware of
the demand of the question hence, managed to explain the correct features of
good history textbook which included good arrangement to reflect the
syllabus objectives, should contain image, graph, and colour of the page that
will attract students’ interest, should be written in simple language that
could be understood by the students and it should indicate the level of
learners. Extract 6.2 shows a sample of the candidate’s correct response in
this question.
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Extract 6. 2: A sample of a correct response to question 6.
2.1.7 Question 7: Preparation for Teaching and Learning History

This question was derived from the topic of Preparation for Teaching and
Learning History. The question required the candidates to explain four
usefulness of well-prepared History lesson plan to a History teacher. The
question was attempted by 183 (100%) candidates. A total of 17 (9.3%)
candidates scored from 0 to 1.5 marks, out of which 03 (1.6%) candidates
scored 0. Marks ranging from 2.0 to 2.5 were scored by 35 (19.1%)
candidates, while 131 (71.6%) candidates scored from 3.0 to 4.0 marks as
shown in figure 7.
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Figure 7: The Candidates’ Performance on Question 7

18



Figure 7 shows that the general performance of candidates in this question
was good since 166 (90.7%) candidates managed to score marks ranging
from 2.0 — 4.0 marks and only 17 (9.3%) candidates failed by scoring from
0 to 1.5 marks.

The analysis shows that, the candidates who scored from 0 to 1.5 marks
had inadequate knowledge on the subject matter. Also, some were not
aware of the demand of the question therefore mentioning the elements and
information that are found in the lesson plan like preliminary information,
topic and sub topic, competences, teaching techniques and time. Other
candidates mentioned things required in the preparation of a lesson. Extract
7.1 shows a sample of incorrect response to question 7.
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Extract 7. 1: A sample of an incorrect response to question 7.

In extract 7.1 the candidate defined the term lesson plan and provided
things found in the lesson plan instead of explaining the usefulness of well-
prepared lesson plan.

Further analysis shows that the candidates who scored 2.0 to 2.5 marks
were able to list only two correct points or list the points without giving
any explanation.

On the other hand, the analysis shows that the candidates who scored from
3.0 to 4.0 marks had sufficient knowledge on the usefulness of a well-
prepared lesson plan. These candidates explained that lesson plan enables
the teacher to avoid teaching out of planned lesson, creates confidence to
the learner, helps teachers to have good flow of materials or contents. They
added that a lesson plan helps the teacher to reach the intended specific
objectives and finally, it helps the teacher to teach the lesson systematically
19



2.1.8

and sequentially. Extract 7.2 shows a sample of the candidate’s correct
response to question 7.
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Extract 7. 2: A sample of a correct response to question 7.

Question 8: Teaching and Learning Subject Content

This question was derived from the topic of Teaching and Learning Subject
Content. It required the candidates to recommend two teaching resources
and two teaching strategies to be used by teachers to teach the topic of The
Partition of Africa Among Imperialist Powers.

The question was attempted by 183 (100%) candidates. A total of 35
(19.1%) candidates scored from O to 1.5 marks, out of which 13 (7.1%)
candidates scored 0. 58 (31.7%) candidates scored from 2 to 2.5 marks
while 90 (49.2%) candidates scored from 3.0 to 4.0 marks as shown in
figure 8.
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Figure 8: The Candidates’ Performance on Question 8§

Figure 8 shows that, (80.9%) of the candidates passed by scoring from 2 to
4 marks while only (19.1%) failed by scoring from 0 to 1.5 marks.

The analysis of the candidates’ responses shows that the candidates who
scored 0 to 1.5 marks provided responses characterized by teaching
materials instead of teaching resources. In addition, some of their responses
focused on the scheme of work, lesson plan, log book and lesson notes,
syllabus and teacher’s guide. Other candidates either generalized or
mentioned participatory and less participatory teaching strategies. Extract
8.1 is a sample of an incorrect response from one of the candidates.
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Extract 8.1: A sample of an incorrect response to question 8.

In extract 8.1 the candidate explained the teaching materials and strategies
that are usually used in preparation for teaching instead of teaching
resources used when teaching the topic of The Partition of Africa Among
Imperialist Powers.
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Similarly, the candidates who scored from 2.0 to 2.5 marks failed to
provide the required number of points as demanded by the question.
Similarly, some candidates provided few correct points characterized by
partial explanations and irrelevant examples.

Further analysis shows that, candidates who scored between 3.0 to 4.0
marks demonstrated adequate knowledge on teaching and learning
resources. The candidates correctly recommended the teaching resources
and strategies that could be used to teach the topic of Partition of Africa
Among the Imperialist Powers. For example, some of the teaching
resources provided by the candidates were: textbooks, atlas and sketch
maps that show the division. On teaching strategies, candidates
recommended group discussion, role play, question and answer and read
for information. Extract 8.1 shows a sample of a correct response to
question 8.
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Extract 8. 1: A sample of correct responses to question 8.
2.1.9 Question 9: Principles of Teaching and Learning History

This question was set from the topic of Principles of Teaching and
Learning History. The question required the candidates to explain how the
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gallery walk technique can be used in teaching and learning History
Subject more effectively.

The question was attempted by 183 (100%) candidates. A total of 157
(85.8%) candidates scored from 0 to 1.5 marks, out of which 66 (36.1%)
candidates scored 0, 24 (13.1%) candidates scored from 2.0 to 2.5 marks
while only 02 (01.1%) candidates scored from 3.0 to 4.0 marks. Figure 9
illustrates the candidates’ performance in question 9.
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Figure 9: The Candidates’ Performance on Question 9

Figure 9 indicates that majority of candidates 157 (85.8%) scored from 0 to
1.5 marks and only 14.2 candidates scored from 2.0 to 4.0 marks. This is
one of the most poorly performed question.

The analysis of candidate performance shows that, the candidates who
scored from 0.0 to 1.5 marks some failed to identify the demand of the
question and some lacked adequate knowledge on the subject matter. Many
of them provided the steps to follow when using group discussion approach
such as: creating a question, allowing student-teachers to count numbers,
creating groups according to the number of student-teachers and giving
them a task to discuss. Other candidates explained the steps to follow when
conducting jig saw techniques. Extract 9.1 is a sample of the candidates’
incorrect response in this question.
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Extract 9. 1: A sample of an incorrect response to question 9.

In extract 9.1 the candidate explained the steps of conducting Jig saw
techniques instead of ways of making a gallery walk technique more
effective in teaching and learning process.

Furthermore, the analysis of the candidates’ responses showed that the
candidates who scored from 2.0 to 2.5 marks had average understanding on
the tested concept. Thus, some of them managed to provide at least two
correct points, while others repeated the same points using different words.

On the other hand, the candidates who scored from 3.0 to 4.0 marks had
adequate knowledge on the topic of Principles of Teaching and Learning
History. They correctly explained that the teacher should ensure clear
organization and arrangement of graphics in such a way that the graphics
focus on the intended objectives. Also, there should be a clear transition
from one station to another usually from simple to complex graphics for
student-teachers to understand well the subject matter. The candidates
further pointed out that: there should be a proper time management during
the teaching using gallery walk and the discussions and analysis should be
properly done so as to maintain the intended outcome. Extract 9.2 shows a
sample of a correct response to question 9.
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Extract 9. 2: A sample of a correct response to question 9.
2.1.10 Question 10: Assessment and Evaluation

This question was set from the topic of Assessment and Evaluation. It
required the candidates to explain how they would interpret the results of
the tasks given to their students for improving teaching and learning of
History subject.

The question was attempted by 183 (100%) candidates. A total of 179
(97.8%) candidates scored from 0 to 1.5 marks, out of which 132 (72.1%)
candidates scored 0. Furthermore 03 (1.6%) candidates scored from 2 to

2.5 marks, while only 01 (0.5%) candidates scored 3.5 marks as shown in
Table 2.

Table 2: The Candidates’ Performance on Question 10

Table 2 shows that the candidates who scored 0.0 to 1.5 had either limited
knowledge about assessment and evaluation or failed to explain ways to
interpret the results of the tasks given to students for improving teaching
and learning of History subject.
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candidates in this category were not aware on how the tasks given to the
students can be interpreted for improving teaching and learning of History.
Some candidates in this category explained the methods of improving
teaching and learning instead of explaining the useful way of interpreting
the results. Other candidates explained ways to improve performance in
teaching and learning where they suggested preparation of good history
lesson notes, encouraging learners to read different history books and
motivating the learners. The suggested or given strategies were both
contrary to the demands of the question and were not imperative for
interpreting results for effective teaching and learning of History.
Furthermore, other candidates just mentioned assessments tools. Extract
10.1 is a sample of the candidate’s incorrect response to question 10.
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Extract 10.1: A sample of an incorrect response to question 10.

In extract 10.1 the candidate mentioned the principles of effective teaching
instead of explaining how they will interpret the test results for improving
teaching and learning process of their students.

Further analysis shows that the candidates who scored from 2 to 2.5 marks
demonstrated moderate knowledge on the assessed topic. One of the major
weaknesses identified on the candidates’ responses in this category is
providing fewer points contrary to the required ones.

The candidate who scored 3 to 4 marks had adequate knowledge on the
topic of Assessment and Evaluation as well as good understanding of the
requirements of the question. The candidate was able to provide correct
explanations on how best the interpretation of results of the tasks given to
students can effectively facilitate teaching and learning of History. For
example, the candidate explained that teachers should identify areas of
weakness by assessing the challenges faced during teaching and learning
26



2.2

2.2.1

processes. Also, during the construction of tests, the teacher can use the
results to interpret the effectiveness of his methodologies during teaching
and learning. Furthermore, by identifying areas of strengths the teacher
could measure the objectives planned during the construction of a task,
then the teacher would assess the effectiveness of the teaching
methodology, techniques and content coverage. Also, the interpretation of
result can be done by referring to objectives. Through the objectives the
teachers can go through his/her objectives and find out if he /she has
achieved them or not in fulfilling the anticipated target, comparison of
result; comparison of none result to another school provided that the
examinations were uniform. Extract 10.2 shows a sample of a correct
response to question 10.
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Extract 10.2: A sample of a correct response to question 10.

SECTION B: ESSAY/STRUCTURED QUESTIONS

This section had four (4) questions which were set from four (4) topics
which are: Colonial Economy in Africa, Pre-colonial African States,
Principles of Teaching and Learning History and Preparation for Teaching
and Learning History. Candidates had to answer all questions in this
section. Each question carried 15 marks making total of 60 marks.

Question 11: Colonial Economy in Africa

This question was derived from the topic of Colonial Economy in Africa.
The question required the candidates to examine six forces behind the
transformation of health, housing and water supply in colonial Africa after
the Second World War (1945).
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The question was attempted by 183 (100%) candidates. A total of 113
(61%) candidates scored from 0.0 to 5.5 marks, out of which 10 (5.5%)
candidates scored 0. Moreover, 69 (37.7%) candidates scored from 6.5 to
10 marks while only 01 (0.6%) candidate scored 12.5 marks as shown in
table 3.

No. Marks No of Candidates % of Candidates

2 6.0-10.0 69 37.7

Table 3: The Candidates’ Performance on Question 11.

Table 3 shows that the general performance of candidates in this question
was poor since majority of candidates 113 (61.8%) scored from 0 to 5.5
marks and only 70 (38.2%) candidates passed by scoring from 6 to 15
marks.

Analysis indicates that the candidates who scored from 0.0 to 5.5 marks
had inadequate knowledge on reasons behind transformation of social
services during colonial period in Africa. These candidates had limited
knowledge on the examined subject matter. Some candidates scored zero
whereas others scored few marks from one or two points they managed to
present correctly. Lack of proficiency in the English language was one of
challenges which made these candidates to score poorly in this question.
Most of the candidates’ irrelevant responses in this question based on the
impacts/causes of second world war. Other candidates explained the
features and effects of colonial education. Extract 11.1 Shows a sample of
an incorrect response from one of the candidates.
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Extract 11.1: A sample of an incorrect responses to question 11.
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In extract 11 the candidate explained the changes that took place after the
Second World War instead of the forces behind transformation of health,
housing and water supply in colonial Africa after the Second World War.

On the other hand, candidates 69 (37.7%) who scored from 6.0 to 10.0
marks provided partial elaborations on some points, failure to give correct
examples and the failed to provide the required number of points as
demanded by the question. Other candidates repeated the same responses in
the same question.

Moreover, 1 (0.5%) candidate scored 10.5 marks. Such performance shows
that the candidate had sufficient knowledge and clear understanding on the
requirements of the question. Having adequate knowledge on the subject
matter, the candidate also managed to examine the forces behind the
expansion of healthy, housing and water supply services in colonial Africa.
The correct answers in this question were safeguarding the colonialists’
interests such as to save the soldiers, to ensure intensive exploitation and to
create favorable environment to capital investors. Extract 11.2 shows a
sample of candidate response in this question.
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Extract 11.2: A sample of a correct response to question 11.
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2.2.2 Question 12: Pre-colonial African States

This question was derived from the topic of Pre-colonial African States. It
required the candidates to assess the role played by science and technology
in the transition from communal to feudal mode of productions among the
African societies.

The question was attempted by 183 (100%) candidates. A total of 74
(40.4%) candidates scored from 0 to 5.5 marks, out of which only 2 (1.1%)
candidates scored 0. 91 (49.8%) candidates scored from 6.0 to 10.0 marks
while only 18 (9.8%) candidates scored from 10.5 to 12.5 marks. Figure 10
shows the candidates performance in question 12.
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Figure 10: The Candidates’ Performance on Question 12

Figure 10 shows that the general performance of the candidates was
average since 59.6% of candidates passed by scoring from 6.0 to 15.0
marks and only 74 (40.4%) candidates failed by scoring from 0 to 5.5
marks.
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The analysis of the candidates’ responses shows that, the candidates who
scored from 10.5 to 15.0 marks correctly explained six roles played by
science and technology in transition from communal to feudal mode of
productions among the Africans. These candidates had good brief
explanation of transition of these two modes of production as well as
providing examples of the Africans societies that shifted. The candidates
provided the roles played by science and technology such as improvement
of productive forces, science and technology resulted to the existence of
surplus production, science and technology led to improvement of
productive force which led to surplus production, emergence of
specialization and division of labor, emergence of the structure that defend
interest of the few especially high class and emergence of classes of land
lords and tenants. Extract No.12.1 shows a part of a sample of correct
responses to question 12.
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Extract 12.1: A sample of a correct response to question 12.
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Moreover, the candidates who had weak performance failed to understand
the requirements of the question. Some of the candidates provided the
general factors for the transition from communal mode of production to
feudal mode of production. These candidates’ responses focused on
environmental factors, fertility of the land, population and trading center.
Most of the candidates in this category had inadequate knowledge about
Pre-colonial African Societies hence, provided factors for the rise of
industrial revolution in Europe instead of the role of development of
science and technology in transition from communalism to feudalism.
Extract 12.2 shows a part of a sample of incorrect responses to this
question from one of the candidates.
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Extract 12.2: A sample of an incorrect response to question 12.

In extract 12.2 the candidate explained the impacts of science and
technology in general. However, in some instances, the candidate focused
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2.2.3

on the development of feudalism towards industrial revolution in Europe
instead of Africa.

Further analysis reveals that, the candidates who scored 6.0 to 10.0 marks
had moderate knowledge on the roles played by science and technology in
transition from communal to feudal mode of productions in Africa. The
reasons for the average performance were due to their failure to exhaust all
the points as demanded by the question. Similarly, other candidates
provided few correct points.

Question 13: Principles of Teaching and Learning History

This question was set from the topic of Principles of Teaching and
Learning History. The question required the candidates to justify the vital
of interdisciplinary relationship between History and other social science
subjects for effective teaching and learning

The question was attempted by 183 (100%) candidates. A total of 40
(21.9%) candidates scored from 0.0 to 5.5 marks, out of which only 2
(1.1%) candidates scored 0, 67 (36.6%) candidates scored from 6 to 10
marks while 76 (41.5%) candidates scored from 10.5 to 12.5 marks as
shown in figure 11.
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Figure 11: The Candidates’ Performance on Question 13
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Figure 11 shows that the performance of the candidates was good since 143
(78.1%) candidates passed by scoring from 6 to 15 marks and only 40
(21.9%) failed.

Analysis showed the candidates who scored from 0 to 5.5 marks had
insufficient knowledge on the principles of teaching and learning History
subject. The candidates’ responses were based on different issues which
were not demanded by the question. Some of candidates explained
principle of effective teaching and other explained the similarity of History
comparing with other disciplines in teaching and learning. Other candidates
explained necessary things for teaching and learning. Extract 13.2 is a
sample of an incorrect response to this question from one of the candidates.
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Extract 13.1: A sample of an incorrect response to question 13.
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In extract 13.1 the candidate explained the principles of the effective
teaching instead of the importance of interdisciplinary relationship between
History and other social science subjects.

The analysis shows that the candidates who scored from 10.5 to 15.0 marks
understood the importance of interdisciplinary relationship between History
and other subjects for effective teaching. The candidates justified the vital
of interdisplinary relationship between History and other social science
subjects, pointing out that the relationship enable teachers to use different
examples in order to make their students understand the given content.
Furthermore, the interdisplinary relationship, enables the students to
understand the topic more deeply, enhances curiosity and critical thinking,
motivate teachers to transfer knowledge and encourage self-confidence.
This approach allows students to be proficient in a number of related
disciplines as students and teachers got a wide range of using variety of
methods of teaching and learning of the same content. Extract 13.2 is a
part of a sample of a correct response to question 13.

38



\chthsC\okww relefrondine o b
Shadvon  whact b odias o
M\-md-s ﬂMtV M Quodua M-\’!—(f“
“«‘é%m relade witn Gt Wcﬁ‘s
o5 Wopvamlol  whae babu  gugech M
asy ot L‘:;A%@MJ of oerwtgww«d* 8 Kigwm
Aatls \mwm G'\‘U‘ﬂ(m/@\'\\« veloded  atdu Withow
dug Ao Ksb*“'b\ M @I)WJ(" \MMMW\ AMTE
W %WWMAJ

'_M Shvvan s Wenderd
&f\wsﬂf gfowm M\—u} A5 VM»@Y
b offectice M\@MW\JM o

b&w WQJMM Mw&u
: O M\-L‘v{‘ M Could] e P
s well + Botrcomfe - ager]
ornuuy  adwrskeabon Bom Cowees, ot
e -emzv QMQL\J‘ b vaedirttenad Jredar
S\ 3('»\% WM&Q&M
Wee ~"of mubhide Hueres Tha ot
(o use \\,Qm Dﬁw\ GA"‘LQAW\ @}G{d‘;"’o
é\wnwx T s Broswmads e
loedt abont Qrdow 1 o cwm\mm&

2oy ko maLorstond  Narcows st
,L& ol o Xs o Maebven

St QRfive « Tha Enslit~

L2 Couge Ws\u Ve v Wouduslye

Extract 13.2: A sample of a correct response to question 13.
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2.2.4

Further analysis of the candidates’ responses shows that the candidates who
scored from 6.0 to 10.0 marks demonstrated moderate knowledge about the
Principles of Teaching and Learning History. Moreover, they had a clear
understanding of the requirements of the question but they failed to clearly
explain the importance of interdisciplinary relationship between History
and other subjects for effective teaching and Principles of Teaching and
Learning History. These candidates were able to provide three to four
correct responses, hence they performed averagely in this question.

Question 14: Preparation for Teaching and Learning History

This question was set from the topic of Preparation for Teaching and
Learning History. The question required candidates to suggest three
challenges they might face and suggest three benefits which would have
been achieved if they could prepare and use the History lesson notes in the
class.

The question was attempted by 183 (100%) candidates where 01 (0.5%)
candidate scored from 0.0 to 5.5 marks, 70 (38.3%) candidates scored from
6 to 10 marks while 112 (61.2%) candidates scored from 10.5 to 15.0
marks and only 1 candidate equals to 0.5% failed by scoring a 0 mark.
Table 4 Shows the performance of candidates in question 14.

No. Marks No. of candidates % of candidates

2 6.0-10.0 70 38.3

Table 4: The Candidates’ Performance on Question 14

Table 4 shows that the candidates’ performance for this question was good
since 182 (99.5%) candidates scored from 6.5 to 15.0 marks while 1
candidate equal to 0.5% failed by scoring 0 marks.

The analysis of candidate responses shows that the candidates who scored
from 10.5 to 15.5 marks had adequate knowledge on the Preparation for
Teaching and Learning History particularly on the benefits of using lesson
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notes in teaching and learning process. These candidates managed to
explain the challenges that teachers might face if they would not prepare
lesson notes and suggest benefits of preparing lesson notes. They explained
that teachers who does not prepare lesson notes lack confidence in
teaching, poor organization of contents in teaching, fail to make proper
evaluation, difficult to be assisted by other teacher in case of emergence,
teaching unplanned contents, teacher lack references for the next history
session. On the part of benefits of preparing history, lesson notes the
candidates suggested that lesson notes simplify teaching process, it helps
teachers to teach systematic, eradicate confusion, history lesson notes help
teacher to tech specific contents, it builds confidence to history teacher,
history lesson notes remind important materials to the teacher during
teaching. Extract 14.1 is a part of a sample of correct responses to question
14.
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Extract 14.1: A sample of a correct response to question 14.

Further analysis shows that the candidates who scored 6.0 to 10.0 marks
had adequate knowledge about Preparation for Teaching and Learning
History and they clearly understood the requirements of the question which
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required them to suggest three challenges and benefits teacher will have if
they prepare lesson notes. The reason for the average performance was due
to the failure of the candidates to exhaust all the points as per question
requirement. Some of these candidates explained only the challenges that
might face the teacher if not prepare lesson notes and forget the other side
of benefits. Others explained six correct points but provided unclear
explanations about the points. Lastly, some candidate mixed correct point
with incorrect points.

On the other hand, the analysis indicates that the candidates who scored
from 0.0 to 5.5 marks had inadequate knowledge about the preparations for
teaching and Learning History subject. Also, failed to understand the
requirements of the question hence explained reasons that made most of the
History teachers fail to prepare lesson notes instead of challenges teachers
might face when teaching without preparing or using lesson notes. Extract
14.2 is a part of a sample of an incorrect response to this question.

43



KN [ 2500 07 - Koow A Ay Look o
4 zﬁ’ﬁlf' P, /VJ»% /4 ﬁ;a//’%fv M,},}J /—pﬂ’l’ M%{
W gt oa Stmmary Al sy fihsed
st o B Lok pted b S Laidien
Porv Smlass o o s q‘ vy Suda
(5 ,ﬁﬂ’wfﬂy g e B m//é‘iﬁ?fﬂ e o

face

Lot of fonchims 207 Af"ﬂrﬁzf’g
Wafonld - o Sl oS Bachioy s Ligerss
Z A s s W/ e asvs ﬂf/ﬂ%ﬁﬁf /ﬁﬁ/‘" S
oo, maf. cae cho fia? Adidrv Frminet
/ﬁ?ééﬂ‘ 4217 ﬁaﬁé’%{ ,dﬂ?/ %M:-Jx{
M&jﬁg,yd .

L sbiled Dy ov fosd 27 JiH|

/e’dﬁfw Y W74 & Lasborsy Aor .47:;? Ao
Bl 1 s the 232 Kfow tntlirys At #9944,
LA S /Lim/-f Zﬂﬁﬁéx/r 7o o oW et
Sriepanralepn o7  Adors e, t?,&”'l’l-/ Leod
'nf?..; /&ﬁz/ éﬂ'mlﬁz; SrEie7),
- /ﬂ?r‘?‘ﬁﬁﬂ Tohzr Hebot - 27 K
2edy ;3] Basasrz orrenh o7 Fiow Sadle 4 pof
Py Af/ ctottesssy By %ﬂ,
ﬁ-.;, fha jt&a{zo ,y‘(@.t 22 7?5" /@ ,"fi‘}ﬂm/ﬁffib
‘o7 sy s A Bemds rrame vy o
& P72 g fz‘fff%w P>Vt sn et 4 Mﬁf V"’Mr;x
Doty aiae Mo BorrB) 7 id Limity
oty Lairg aibyiner’ /¥y fripears Sno
HWp 9 ey s

l ZZ fﬂ?ﬁ/ ,?%-9 / &fé/ﬂx ﬁf?f /ﬁﬂ»ﬁzmg
#7/2'@1 ‘- J/J/ﬂf 27 sy, oo r0g [k, %
(Gir Loy Zogzes 1) oats Lok S5 d

Extract 14.2 A sample of an incorrect response to question 14.
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3.0

4.0

In extract 14.2 the candidate explained the challenges teachers face during
the preparation of lesson plan instead of challenges that will face teachers if
they do not prepare lesson notes when teaching History subject.

ANALYSIS OF CANDIDATES’ PERFORMANCE IN EACH TOPIC

The History examination paper had fourteen (14) questions which were set
from ten topics of the Diploma in Secondary Education syllabus where five
topics were from the History Pedagogy Syllabus and the other five from
History Academic Syllabus. The general performance of the candidates
was average because out of ten topics, the candidates had good
performance in three topics, average in four topics and poor performance in
three topics.

The topics in which the candidates had good performance were: Neo
colonialism and the question of underdevelopment in third world countries
(91.3%), Preparation for Teaching and Learning History (91.2%) and
History teaching and learning materials (71.7%)

The topics on which the candidates had average performance were:
Colonial Economy (59%), Teaching and learning subject content and The
rise of socialism (57.2%) as well as Principles of teaching and learning
History (55.8%).

The weak performed topics were Pre-colonial Social formation in Africa
(25.2%), Establishment of Colonialism (19.4%), and Political and
Economic development in Tanzania since independence (3.3%).

CONCLUSION

The performance of candidates on the DSEE 2023 History subject was
generally good since 100% of the candidates had passed the examination.
This demonstrates that most of the candidates had adequate knowledge of
the tested topics and were able to understand the demands of some
questions. Further analysis shows that; the candidates’ ability to use correct
English language on the responses which needed elaborations, promoted
good performance.

It was also revealed that, the candidates with average performance had
moderate knowledge about the topics tested.
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5.0

RECOMMENDATIONS

Although the general performance of the candidates was good, there were
some candidates whose performance was poor in questions 2, 3 and 4 in the
topics of Establishment of Colonialism, Pre-colonial Social Formation and
Political and Economic development in Tanzania since Independence
respectively. In order to improve the performance in History subject, the
following are recommended:

(a)

(b)

(©)

(d)

(e)

Tutors should encourage active teaching and learning processes such
as the use of participatory teaching and learning techniques like;
debates, case study, group discussions and presentations, think-pair
and share with relevant teaching and learning aids.

Student-teachers should be encouraged to read wvarious History
materials in order to widen their knowledge and to have clear
understanding of historical facts. On the other hand, tutors should
make coverage of all topics as per syllabus to help student-teachers
develop competencies in the content covered and good understanding
of the requirements of the questions asked.

Student-teachers should conduct thorough discussions among
themselves in solving History related questions under the guidance of
History Tutors whenever necessary. This could promote sharing of
Historical knowledge and experience among themselves.

Regular assignments, tests and examinations should be provided to the
student-teachers so as to build their competences on how to approach
and answer questions correctly, especially essay type questions.

Student-teachers should be encouraged to use English language in their
day to day communication so as to improve their English language
proficiency.
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Appendix

SUMMARY OF THE CANDIDATES’ PERFORMANCE IN HISTORY SUBJECT

Sn | Topic

Question
Number

Performance in| Average

Each Question Performance

Per Topic (%)

Remarks

4. | Colonial Economy 3 59 59 Average
Teaching and learning subject 09 221

| content 10 92.2 57.2 Average

6. | The rise of socialism 11 57.2 57.2 Average
Principles of teaching and 5 49 4

7. learning History 3 2.1 558 g
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